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SUMMARY

Previous research on the Situational Attitude Scale (SAS) has focused on its

use as a group measure. That is, one group received Form A which made no reference

to race and another group received Form B which made reference to blacks. If sub-

jects were randomly assigned to groups, any differences in response must be attri-

buted to the word black and inferences about the racial attitudes of both groups

made. The effects of the same individual taking one form after the other were not

known. The SAS was administered to 164 white freshmen during summer orientation.

Eighty received Form A followed by Form B (Order 1) and 84 received Form B followed

by Form A (Order 2). Results of a repeated measures analysis of variance design

indicated that Form, Order and their interaction were all significant above chance

(.05 level). The Form main effect showed that despite taking both forms, subjects

still responded more negatively to Form B. The nature of the Order main effect

and interaction indicates that subjects tended to be more negative toward blacks

if they took Form A first rather than Form B first. The writers interpreted this

as indicating that it is harder to fake or withdraw from Form B than it is from

Form A after a subject learns how his or her attitudes are being assessed. The

writers conclude that it is possible to give an individual both forms of the SAS

and successfully measure his or her attitudes by examining differences between

responses to the two forms. Generally it is recommended that Form A be administered

first.

The results are discussed in terms of the variety of conditions under which

the SAS can be given and still achieve a successful measurement of racial

attitudes.



The measurement of racial attitudes in contemporary America is presented

with some serious methodological obstacles. For example, it appears that among

college students there is strong social reinforcement for being tolerant of or

positive toward blacks. Today it is less socially acceptable to either verbalize

or admit to oneself racial prejudices than in the quite recent pest (Sedlacek and

Brooks, 1971a, 1972a). An additional problem is the face validity of an instru-

ment purporting to measure racial attitudes. Recent, rapid societal changes

require an attitudinal measure to be contemporary if it is to be useful (e.g.,

using "black" rather than "Negro"). Obviously, the use of noncontemporary

referents would make a racial attitude measure of questionable validity. A third

obstacle might be termed psychological withdrawal. Sedlacek and Brooks (1970a)

found that when white college students were given the opportunity to respond to

either the race or the beliefs of a person, they chose the beliefs. The authors

concluded that the racial context is crucial in racial attitude measurement.

Unless white attitudes toward blacks are measured in context, the attitudes will

be masked by whites, perhaps due to the social reinforcement for racial tolerance.

Sedlacek and Brooks (1972a, p.1) state, "It appears, then, that an appropriate

measure of racial attitudes would be subtle and provide a racial context to make

difficult the psychological withdrawal from the measure."

In an attempt to eliminate or reduce the methodological obstacles cited

above, Sedlacek and Brooks (1970b) developed the Situational Attitude Scale (SAS).

The SAS was developed to measure the attitudes of whites toward blacks. To

provide a racial context and make psychological withdrawal difficult, ten personal

and social situations with some relevance to a racial response were created (see

Table 1). The situations represented instances where race was a potential variable

in how one might respond to the situation. For each of the 10 situations, 10

bipolar semantic differential scales were written (Osgood, Suci and Tannenbaum,
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1957), resulting in a total of 100 items for the S.A. Two forms of the SAS were

developed, a neutral form (Form A) and a racial form (Form B). Both forms contain

the same instructions, bipolar scales and situations, except that the word "black"

was inserted into each situation of Form B while Form A made no reference to

race (see Table 1). The positive pole of the 100 bipolar items was varied

randomly from right to left to avoid response set.

Since its first development, the SAS has stimulated a number of research

studies. In the first experimental study using the SAS (Sedlacek and Brooks,

1970b), there was strong evidence that insertion of the word "black" (Form B)

caused subjects (Ss) (white college students) to respond differently than if no

mention of race was made (Form A). They concluded that whites responded more

negatively to Form B on all situations except III and VI. These two situation-

involve blacks occupying occupational roles (magazine salesman and policeman)

and, interestingly, whites responded more positively to Form B in these situations.

Sedlacek and Brooks concluded that whites generally respond more negatively to

blacks than to whites in personal or social situations, except where blacks

occupy stereotyped service roles.

Since that first study, all known SAS studies have supported those conclusions.

Additionally, it has been found that: using the word "Negro" rather than "black"

and "white" rather than no mention of race did not affect results (Brooks and

Sedlacek, 1971); the race of the experimenter did not affect results (Sedlacek

and Brooks, 1972b); whites respond in the same way to a person holding a belief

regardless of the race of the believer (Sedlacek and Brooks, 1970a); whites

holding negative attitudes toward blacks also tended to be more dogmatic and

authoritarian than were whites with more positive racial attitudes (Sedlacek and

Brooks, 1972c); white university freshmen have generally negative attitudes toward

blacks, similar to those of upperclassmen or graduate students (Sedlacek and
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Brooks, 1971b; Ball, 1971; Eberly, 1972); the methodology of the SAS reveals the

negative attitudes of whites toward minorities in other nations (Denmark) (Brooks,

Sedlacek and Chaples, 1971; Chaples, Sedlacek and Brooks, 1972); female and male

college students respond differentially to the SAS situations, indicating that

sex of respondent is a key variable to consider when .asking "what are the attitudes

of whites toward blacks?" (Sedlacek and Brooks, 1972d). All of this research

seems to indicate that the SAS is a valid, reliable, valuable instrument to assess

racial attitudes. However, to date, the SAS has one striking methodological

limitation.

Because of the necessity of subtlety in racial attitude measurement, Ss have

typically been given no information about the existence of two forms (A and B),

to try and insure that psychological withdrawal does not occur. Consequently,

each S has been given only one form, and comparisons are based upon group measures

rather than individual measures. In other words, a group of people are randomly

given either Form A or.B, and those who had Form A are compared with those who

had Form B. Although this method provides a kind of instant norming on the group

itself, it answers the question "what are the racial attitudes of this group of

whites?" without providing information on the racial attitudes of a particular

person. Thus, the SAS is designed to provide a group, rather than individual,

measure of racial attitudes. The SAS Manual (Sedlacek and Brooks, 1972a, p.3)

asserts that "Of course the SAS could be given several times to the same individual

to assess change over time but the problems involved in retaking the SAS are not

known at this time."

The purpose of this study was to investigate repeated measures effects in

racial attitude measuremert.
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Method

The SAS was administered to 164 white students attending the Freshman

Orientation Program of the University of Maryland, College Park. Each student

was administered both Form A 1 Form B, but questionnaires were distributed

randomly so that each student had an approximately equal chance of receiving

either Form A followed by 'Form B (Order 1), or Form B followed by Form A (Order 2).

The usable Ns for each order, after deletion of incomplete questionnaires (N=6)

and those completed by blacks (N=10) were: Order 1=80, Order 2=84. Data were

analyzed by analysis of variance with Form (A or B) and Order (1 or 2) as main

effects using a repeated measures design.

Results

Table 2 shows the means and standard deviations for each subgroup and

significant F tests. Results indicated that 50 of the 100 items were significantly

different on Form, 38 were significant on Order, and 28 were significant on the

interaction of Form and Order. Sakoda, Cohen and Beall (1954) indicate one would

expect only about nine tests to be significant due to chance at the .05 level

out of 100 conducted, so the results appear well above chance. On Form, Ss tended

to be more negative on Form B in eight of the ten situations, particularly

situations 1 (family next door) and V (friend becomes engaged). This indicates

that whites held generally negative attitudes toward blacks in these situations.

On situations III (man selling magazines) and VI (stopped by policeman), whites

responded more positively to blacks in the situation than if there were no mention

of race (Form A).

On Order, Ss tended to be more negative on Order 1 (Form A followed by

Form B) in nine of the ten situations, particularly situations III (man selling

magazines) and VI (stopped by policeman). There were no main effect Order

differences on situation II (man raped woman).
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Of the 28 significant interactions, eight occurred .41 situation III (man

selling magazines), six in situation VII (person joins social group), and five

in situation IV (corner of loitering men). Eighteen of the interactions were

of the reversal type and thirteen of these eighteen had Form A responses more

negative on Order 2 (B, then A) and more positive on Order 1, and Form B responses

more negative on Order 1 and more positive on Order 2.

Discussion

The findings that whites generally respond more negatively to blacks,

especially so in the social situations of a new black family next door and a

friend becoming engaged to a black are consistent with previous findings (e.g.,

Sedlacek and Brooks, 1970b, 1972a,b,c; Brooks and Sedlacek, 1971; Ball, 1971;

Eberly, 1972). Also consistent with these past studies is the finding that

whites respond more positively to blacks as magazine salesmen or policemen than

if race is not mentioned. Thus, when whites are given both Form A and Form B

of the SAS their responses are quite consistent with the responses of whites given

only one form. The significance of this finding lies in the fact that once a

respondent is given the second form (whether the second form is A or B), he is

immediately cued that racial attitudes are being measured. This of course

eliminates the "subtlety" that Sedlacek and Brooks (1970b) felt to be so important

in their development of the SAS. This study shows that even whi,n the measurement

of racial attitudes is not subtle, the SAS reveals negative attitudes of whites

toward blacks.

Looking in more detail at the Order effect, it can be seen that 35 of,the 38

items significant on Order had significantly more negative, responses to Order 1

than to Order 2. Thus, in virtually all items where Order was significant,

presentation of Form A and then Form B generates more negative feeling than does
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the presentation of Form B and then Form A. It is interesting to note that on

situations III and VI , the Order effect vas most pronounced -- precisely the

same situations where whites felt positive toward blacks, as assessed by the

Form effect.

Since presentation of the neutral form (A) followed by the black form (B)

results in more negative feeling than does presentation of Form B followed by

Form A, it could be that as Ss begin to respond to the second form of the SAS and

are aware that racial attitudes are being measured, they attempt to respond as

"tolerantly" as possible to that second form. However, in so doing it is easier

for whites to respond more positively to Form A than Form B since it has been

shown previously that it is difficult to fake or psychologically withdraw from

Form B. That is, despite their efforts to respond in a positive manner, whites

cannot hide their negative attitudes toward blacks.

The interaction of Form and Order is more difficult to int ,s,ret. Of the

18 reversal-type interactions, Form A was more negative 13 times on Order 2 and

five times on Order 1. Of the 10 nonreversal interactions, Form A was more

negative eight times on Order 2 and two times on Order 1. Thus, Form A was more

negative on Order 2 on 21 of the 28 significant interactions. This could be

supportive of the hypothesis that Ss attempt to appear "impartial" when they are

aware that racial attitudes are being measured. Since Order 2 entails answering

Form B first, followed by Form A, whites are faced with the dilemma of appearing

impartial after expressing negative attitudes toward blacks. The only means

available is to also express more negative attitudes where no mention is made

of race (Form A). Order 1 entails making responses to Form B like those of

Form A, that is positive attitudes. Thus, in an attempt to appear tolerant and

impartial, whites respond relatively negatively to Form A, only when they have

already responded negatively to Form B.
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Th.:. reader is reminded of a number of methodological points. The polarity

(positivity or negativity) of the items was based upon factor analyses and

correlations reported in Sedlacek and Brooks (1972a). The SAS was discussed in

terms of situations rather than items because of the relative independence of the

situations as well as the relative unimportance of the exact wording of'the

bipolar items. Generally, a good-bad connotation seems to be the most salient

feature of all items. Finally, in that this is the first study wherein each

respondent was administered both forms of the SAS, conclusions must be regarded

only as tentative.

Based upon the results of this study, it appears that both forms of the SAS

may be administered to one individual and his or her racial attitudes will be

measured. Thus, there is some reason to questicl the assertion of Sedlacek and

Brooks (1970b, 1972a) that a racial attitude measure must be subtle to be

effective. Further, it appears that the order of administration of the two

forms is a relevant concern. Administering Form A and then B (Order 1) produces

different results than the administration of Form B and then A (Order 2).

Administration of Form A and then B results in more negative responses than does

administration of Form B first. Possibly whites cannnt ilictSK their negative

attitudes, even when they are aware that racial attitudes are being measured.

The interaction of Form and Order indicates that Order 2 results in more negative

attitudes on Form A than does Order 1, possibly another indication that whites

attempt to mask their prejudice toward blacks. Thus, the general recommendation

is to give Form A followed by B to the same person rather than Form B followed

by A.

The results of this study must be regarded as tentative, until similar

findings are obtained in both replications with white freshman samples as well
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as with samples of upperclassmen or other Ss. However, the results are encouraging

in terms of their potential practical utility. Should these results prove stable,

it would serve to broaden the utility of the SAS, and thus would enable us to

assess the racial attitudes of both groups and individuals.
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TABLE 1

Instructions and Situations from the Situational Attitude Scale*

INSTRUCTIONS

This questionnaire measures how people think and feel about a number of social and
personal incidents and situations. It is not a test so there are no right or wrong
answers. The questionnaire is anonymous so please DO NOT SIGN YOUR NAME.

Each item or situation is followed by 10 descriptive word scales. Your task is to
select, for each descriptive scale, the rating which best describes YOUR feelings to-
ward the item.

Sample item: Going out on a date

happy 'A'B'C'D'El sad
You would indicate the direction and extent of your feelings (e.g., you might

select B) by indicating your choice (B) on your response sheet by Lackening in the
appropriate space for that word scale. DO NOT MARK ON THE BOOKLET. PLEASE RESPOND
TO ALL WORD SCALES.

Sometimes you may feel as though you had the same item before on the questionnaire
This will not be the case, so DO NOT LOOK BACK AND FORTH through the items. Do not try
to remember how you checked similar items earlier in the questionnaire. MAKE EACH ITEM
A SEPARATE AND INDEPENDENT JUDGMENT. Respond as honestly as possible without puzzling
over individual items. Respond with your first impressions whenever possible.

SITUATIONS
FORM A_

I. A new family moves in next door to you.

II. You read in the paper that a man has
raped a woman.

III. It is evening and a man appears at your
door saying he is selling magazines.

IV. You are walking down the street alone
and must pass a corner where a group
of five young men are loitering.

V. Your best friend has just become engaged.

VI. You are stopped for speeding by a
policeman.

VII. A new person joins your social group.

VIII. You see a youngster steal something
in a dimestore.

IX. Some students on campus stage a demon-
stration.

X. You get on a bus and you are the only
person who has to stand.

FORM B
A new black family moves in next door

to you

You read in the paper that a black man
has raped a white woman.

It is evening and a black man appears
at your door saying he is selling
magazines.

You are walking down the street alone
and must pass a corner where a group
of five your black men are loitering.

Your best friend has just become engaged
to a black person.

You are stopped for speeding by a
black policeman.

A new black person joins your social
group.

You see a black youngster steal something
in a dimestore.

Some black students on campus stage a
demonstration.

You get on a bus that has all black
people aboard and you are the only
person who has to stand.

*The Situational Attitude Scale is copyrighted and available from Natresources, Inc.,
520 N. Michigan Avenue, Chicago, Illinois 60611.
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